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Introduction

The California State Board of Education (SBE) approved standards for the local indicators that support a local
educational agency (LEA) in measuring and reporting progress within the appropriate priority area.

This template is intended as a drafting tool and based on the Local Performance Indicator Quick Guide published by
CDE in January 2024.

Performance Standards

The approved performance standards require an LEA to:

e Annually measure its progress in meeting the requirements of the specific Local Control Funding Formula
(LCFF) priority.

o Report the results as part of a non-consent item at the same public meeting of the local governing board/body
at which the Local Control and Accountability Plan (LCAP) is adopted.

o Report results to the public through the Dashboard utilizing the SBE-adopted self-reflection tools for each
local indicator.

This Quick Guide identifies the approved standards and self-reflection tools that an LEA will use to report its progress
on the local indicators.

Local Indicators

The local indicators address the following state priority areas:

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

o Number/percentage of students without access to their own copies of standards-aligned instructional materials
for use at school and at home

¢ Number of identified instances where facilities do not meet the “good repair” standard (including deficiencies
and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School Accountability
Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the adoption of
the LCAP:

e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

o The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

¢ The number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)
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Implementation of State Academic Standards (LCFF Priority 2)
The LEA annually measures its progress implementing state academic standards; the LEA then reports the results to

its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Parent and Family Engagement (LCFF Priority 3)

This measure addresses Parent and Family Engagement, including how an LEA builds relationships between school
staff and families, builds partnerships for student outcomes and seeks input for decision-making.

LEAs report progress of how they have sought input from parents in decision-making and promoted parent participation
in programs to its local governing board or body using the SBE-adopted self-reflection tool for Priority 3 at the same
public meeting at which the LEA adopts its LCAP, and reports to educational partners and the public through the
Dashboard.

School Climate (LCFF Priority 6)

The LEA administers an annual local climate survey that captures a valid measure of student perceptions of school
safety and connectedness, in at least one grade within each grade span(s) the LEA serves (e.g., TK-5, 6-8, 9-12), and
reports the results to its local governing board/body at the same public meeting at which the LCAP is adopted and to
educational partners and the public through the Dashboard.

Access to a Broad Course of Study (LCFF Priority 7)

The LEA annually measures its progress in the extent to which students have access to, and are enrolled in, a broad
course of study that includes the adopted courses of study specified in the California Education Code (EC) for Grades
1-6 and Grades 7-12, as applicable, including the programs and services developed and provided to unduplicated
students and individuals with exceptional needs; the LEA then reports the results to its local governing board/body at
the same public meeting at which the LCAP is adopted and reports to educational partners and the public through the
Dashboard.

Coordination of Services for Expelled Students — County Office of Education (COE)
Only (LCFF Priority 9)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.

Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Self-Reflection Tools

An LEA uses the self-reflection tools included within the Dashboard to report its progress on the local performance
indicator to educational partners and the public.

The self-reflection tools are embedded in the web-based Dashboard system and are also available in Word document
format. In addition to using the self-reflection tools to report its progress on the local performance indicators to
educational partners and the public, an LEA may use the self-reflection tools as a resource when reporting results to its
local governing board. The approved self-reflection tools are provided below.

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

e Number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home

¢ Number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School
Accountability Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the
adoption of the LCAP:

e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

o The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

¢ The number of identified instances where facilities do not meet the “good repair’ standard (including
deficiencies and extreme deficiencies)

Academic Total Clear Out-of- Intern Ineffective |Incomplete| Unknown N/A
Year Teaching FTE Field
2024-25 13 12 0 1 0 0 0 0
Access to Instructional Materials Number Percent
Students Without Access to Own Copies of Standards-Aligned Instructional 0 100
Materials for Use at School and at Home
Facility Conditions Number
Identified Instances Where Facilities Do Not Meet The “Good Repair” Standard (Including 0
Deficiencies and Extreme Deficiencies)
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Implementation of State Academic Standards (LCFF Priority 2)

LEAs may provide a narrative summary of their progress in the implementation of state academic standards based on
locally selected measures or tools (Option 1). Alternatively, LEAs may complete the optional reflection tool (Option 2).

OPTION 1: Narrative Summary (Limited to 3,000 characters)

In the narrative box provided on the Dashboard, identify the locally selected measures or tools that the LEA
is using to track its progress in implementing the state academic standards adopted by the state board and
briefly describe why the LEA chose the selected measures or tools.

Additionally, summarize the LEA’s progress in implementing the academic standards adopted by the SBE,
based on the locally selected measures or tools. The adopted academic standards are:

English Language Arts (ELA) — Common Core State Standards for ELA

English Language Development (ELD) (Aligned to Common Core State Standards for ELA)
Mathematics — Common Core State Standards forMathematics

Next Generation Science Standards

History-Social Science

Career Technical Education

Health Education Content Standards

Physical Education Model Content Standards

Visual and Performing Arts

World Language

The teachers and Director of Education at Santa Barbara Charter School examined the curriculum and frameworks
in use at school, and also examined our progress in making instructional materials align to the recently adopted
standards. Teachers work as a Professional Learning Community on a weekly basis, and the teachers collectively
determine areas of improvement and select professional learning needs. Teachers referenced the LCFF reflection
tool provided, and opted to complete this narrative summary, as it allows us to more clearly describe our progress
and next steps.

Santa Barbara Charter School continues to provide professional development opportunities for teachers and other
staff with the Common Core State Standards in Math and English Language Arts, in order to maintain full
implementation and sustainability. During 2024-25, we focused on CCSS mathematics and phonics/spelling using
Morphographs, specifically:

Teachers continued to implement the new CCSS curriculum -- lllustrated Mathematics -- in grades K-5. We
continued to implement the College Preparatory Math curriculum for grade 6, in alignment with the curriculum
implemented by many district junior high schools.

Teachers in the HomeBased Partnership continued working with families of identified students to improve their
CCSS math curriculum delivery to develop students’ standards-aligned mathematical fluency.

All classroom-based teachers piloted the Functional Phonics and Morphology program, which is already leading
to better decoding and spelling skills..

All teachers are using diagnostic assessments, formative assessments, and teacher-created assessments to
monitor student progress. For the 2025-26 school year we are adopting the DIBELS8 Reading Difficulties Risk
Screener.

Individual students continued to receive additional math and reading tutoring support in areas of need and
unfinished learning.

As the History and Social Science standards were released more recently, we are in the beginning phases of
development and in the exploration phase of curriculum alignment. In the 2024-25 school year we will be focusing
on elements of the History and Social Science Standards, specifically linking them to Project Based Learning and our
development of Inclusion, Diversity, Equity, and Access (IDEA) curriculum. Teachers in grades 4-6 further
developed the curriculum content linking overnight field trips to the science and ELA standards.
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The NGSS standards now are implemented consistently across the grade levels, as measured by teacher reports
and administrative walk-throughs. We are in the initial implementation phase of staff development regarding ELD.
PE standards are focused on movement and learning games. Visual and Performing Arts opportunities were
incorporated into the general education curriculum through our specialist-based offering during 2024-25.

The teaching staff engages in a continuous improvement cycle annually, which relates to teaching strategies and
delivery of instruction. Teachers and school administrators are engaged with identifying professional learning needs
of both individual teachers and the entire teaching staff at the level of full implementation and sustainability.
Teachers drive the professional development plan at Santa Barbara Charter School and engage in a model of goal
setting for continuous improvement on an annual basis. Regular collaboration time is provided through weekly and
monthly Teachers Council meetings. Goals are set for the Teachers Council as a whole, as well as for individual
teachers annually.

Implementation of State Academic Standards (LCFF Priority 2)

OPTION 2: Reflection Tool

Recently Adopted Academic Standards and/or Curriculum Frameworks

1.

Rate the LEA’s progress in providing professional learning for teaching to the recently adopted academic
standards and/or curriculum frameworks identified below.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5

ELA — Common Core State Standards for ELA

ELD (Aligned to ELA Standards) 3

Mathematics — Common Core State Standards for Mathematics 4

Next Generation Science Standards 4

History-Social Science 4
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2. Rate the LEA’s progress in making instructional materials that are aligned to the recently adopted academic
standards and/or curriculum frameworks identified below available in all classrooms where the subject is
taught.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
ELA — Common Core State Standards for ELA 4
ELD (Aligned to ELA Standards) 3
Mathematics — Common Core State Standards for Mathematics 4

Next Generation Science Standards

History-Social Science 3

3. Rate the LEA’s progress in implementing policies or programs to support staff in identifying areas where
they can improve in delivering instruction aligned to the recently adopted academic standards and/or
curriculum frameworks identified below (e.g., collaborative time, focused classroom walkthroughs, teacher

pairing).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
ELA — Common Core State Standards for ELA 4
ELD (Aligned to ELA Standards) 3
Mathematics — Common Core State Standards for Mathematics 4
Next Generation Science Standards 4
History-Social Science 4
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Other Adopted Academic Standards

4. Rate the LEA’s progress implementing each of the following academic standards adopted by the state board
for all students.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5 N/A
Career Technical Education N/A
Health Education Content Standards 4
Physical Education Model Content Standards 4

Visual and Performing Arts

World Language N/A

Support for Teachers and Administrators

5. Rate the LEA’s success at engaging in the following activities with teachers and school administrators
during the prior school year (including the summer preceding the prior school year).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5

Identifying the professional learning needs of groups of teachers or staff as a whole 4

Identifying the professional learning needs of individual teachers

Providing support for teachers on the standards they have not yet mastered

Optional Narrative (Limited to 1,500 characters)
6. Provide any additional information in the text box provided in the Dashboard that the LEA believes is
relevant to understanding its progress implementing the academic standards adopted by the state board.

Parental Involvement and Family Engagement (LCFF Priority 3)

Introduction

Family engagement is an essential strategy for building pathways to college and career readiness for all students and
is an essential component of a systems approach to improving outcomes for all students. More than 30 years of research
has shown that family engagement can lead to improved student outcomes (e.g., attendance, engagement, academic
outcomes, social emotional learning, etc.).

Consistent with the California Department of Education’s (CDE’s) Family Engagement Toolkit: *
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+ Effective and authentic family engagement has been described as an intentional partnership of educators,
families and community members who share responsibility for a child from the time they are born to becoming
an adult.

* To build an effective partnership, educators, families, and community members need to develop the knowledge
and skills to work together, and schools must purposefully integrate family and community engagement with
goals for students' learning and thriving.

The LCFF legislation recognized the importance of family engagement by requiring LEAs to address Priority 3 within
their LCAP. The self-reflection tool described below enables LEAs to reflect upon their implementation of family
engagement as part of their continuous improvement process and prior to updating their LCAP.

For LEAs to engage all families equitably, it is necessary to understand the cultures, languages, needs and interests of
families in the local area. Furthermore, developing family engagement policies, programs, and practices needs to be
done in partnership with local families, using the tools of continuous improvement.

Instructions
This self-reflection tool is organized into three sections. Each section includes research and evidence-based practices
in family engagement:

1. Building Relationships between School Staff and Families
2. Building Partnerships for Student Outcomes
3. Seeking Input for Decision-Making

Based on an evaluation of data, including educational partner input, an LEA uses this self-reflection tool to report on its
progress successes and area(s) of need related to family engagement policies, programs, and practices. This tool will
enable an LEA to engage in continuous improvement and determine next steps to make improvements in the areas
identified. The results of the process should be used to inform the LCAP and its development process, including
assessing prior year goals, actions and services and in modifying future goals, actions, and services in the LCAP.

LEAs are to implement the following self-reflection process:

1. Identify the diverse educational partners that need to participate in the self-reflection process in order to ensure
input from all groups of families, staff and students in the LEA, including families of unduplicated students and
families of individuals with exceptional needs as well as families of underrepresented students.

2. Engage educational partners in determining what data and information will be considered to complete the self-
reflection tool. LEAs should consider how the practices apply to families of all student groups, including families
of unduplicated students and families of individuals with exceptional needs as well as families of
underrepresented students.

3. Based on the analysis of educational partner input and local data, identify the number which best indicates the
LEA’s current stage of implementation for each of the 12 practices using the following rating scale (lowest to
highest):

1 — Exploration and Research

2 — Beginning Development

3 — Initial Implementation

4 — Full Implementation

5 — Full Implementation and Sustainability

4. Based on the analysis of educational partner input and local data, respond to each of the prompts pertaining to
each section of the tool.

5. Use the findings from the self-reflection process to inform the annual update to the LCAP and the LCAP
development process, as well as the development of other school and district plans.
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Sections of the Self-Reflection Tool
Section 1: Building Relationships Between School Staff and Families

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Practices Rating Scale
Number
1. Rate the LEA’s progress in developing the capacity of staff (i.e., administrators, teachers, 4
and classified staff) to build trusting and respectful relationships with families.
2. Rate the LEA’s progress in creating welcoming environments for all families in the 4
community.
3. Rate the LEA’s progress in supporting staff to learn about each family’s strengths, cultures, 4
languages, and goals for their children.
4. Rate the LEA’s progress in developing multiple opportunities for the LEA and school sites 3
to engage in 2-way communication between families and educators using language that
is understandable and accessible to families.

Building Relationships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Relationships Between School Staff and Families.

Building Relationships between School Staff and Families

Mission statement: Santa Barbara Charter School creates lifelong learners by cultivating the interest and building the
skills of both students and their families in the arts, academics, and relationships.

We value and rely on parent participation, both at home and at school. When parents participate in all aspects of the
school, it sends a message to the children that education is important and worth the investment. And the result is,
kids buy in. Parent volunteers support classroom, administrative, site, fundraising, community-building, and
governance activities. Parents feel empowered at SBCS because they know that they are really making a difference
in their child’s education. Participation develops a sense of community.

In the 2024-25 school year, parents/caregivers were instrumental in all areas of school functioning. Parents
volunteered in the classrooms, on committees, and participated as chaperones on overnight field trips. Our Parent
Alliance offered a plethora of opportunities for parents to connect with one another. Our community relations need
ongoing support to connect the parents even more to one another.

Parent education events

Parent meetings

Providing interpreter and childcare during parent meetings; monthly Parent Teas for caregivers at HBP

Hallway and informal conversations; rely on After School Program staff to connect with parents who aren't typically
seen during the school day.

Identifying a lead parent for each classroom that can relay information to all parents in that class via Parent Square,
emails or phone calls

Weekly administrative office hours
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2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Relationships Between School Staff and Families.

Focus areas:
Capacity-building for school or district staff toward supporting family engagement

Focus on empowering and enabling participants to be confident, active, knowledgeable, and informed; Bring families
and school staff together for shared learning that promotes networking; Make activities interactive, so participants
have an opportunity to try out new skills; don’t limit activities to disseminating information.

Focus group meetings with parents/caregivers of underrepresented families

Parent education events; Parent meetings

Providing interpreter and childcare during parent meetings Hallway and informal conversations

Relying on After School Program staff to connect with parents who aren't typically seen during the school day.
Weekly administrative office hours

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Relationships Between School Staff and Families.

Focus group meetings with parents/caregivers of underrepresented families

Parent education events; Parent meetings

Providing interpreter and childcare during parent meetings Hallway and informal conversations

Relying on After School Program staff to connect with parents who aren't typically seen during the school day.
Weekly administrative office hours

Section 2: Building Partnerships for Student Outcomes

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices Number
5. Rate the LEA’s progress in providing professional learning and support to teachers and 3
principals to improve a school’s capacity to partner with families.
6. Rate the LEA’s progress in providing families with information and resources to support 5
student learning and development in the home.
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Rating Scale

Practices Number

7. Rate the LEA’s progress in implementing policies or programs for teachers to meet with
families and students to discuss student progress and ways to work together to support 5
improved student outcomes.

8. Rate the LEA’s progress in supporting families to understand and exercise their legal
rights and advocate for their own students and all students.

Building Partnerships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Partnerships for Student Outcomes.

Santa Barbara Charter School classroom-based teachers worked mightily to build and maintain family/student/school
partnerships.

The teachers at SBCS take student opinions and feedback seriously. Students were surveyed in an ongoing manner
through informal methods this year, such as with daily check-ins that were verbal, written, or symbolic. Teachers met
one-on-one with students to check-in and support their well-being, while also gauging overall student emotion and
well-being. Parents also share their child’s perspective with teachers and the SBCS administration.

SBCS increased the amount of counseling and mental health support by increasing staffing and continuing the
parent liaison position. Staff also were supported and provided training on supporting children with difficult behavior
problems.

Independent Study, HomeBased Partnership Families:

Families who seek an independent study schooling experience want to maintain control over their child’s learning
plan, and want to oversee the implementation of their child’s education.

Families choose to homeschool for many different reasons. Some families have shared a desire to keep a strong
daily connection to their child as their primary goal, while others homeschool for medical reasons or travel. Some
families enroll in our program after discovering that traditional public school was not a good fit for their child. This
year, many new families have also noted the desire to have a more consistent routine for their child during otherwise
unpredictable times.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Partnerships for Student Outcomes.

Focus group meetings with parents/caregivers of underrepresented families

Continuing to work with families and caregivers:

+Narrative reports and reporting to families—how to ensure the information is received by caregivers
+Improve parent communication and increase parent volunteers in the classroom

+Parent education (reading, ELA, assessment)

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Partnerships for Student Outcomes.
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Focus group meetings with parents/caregivers of underrepresented families

Parent education events

Parent meetings, specifically the DEI Alliance

Providing interpreter and childcare during parent meetings

Hallway and informal conversations

Relying on After School Program staff to connect with parents who aren't typically seen during the school day
Weekly administrative office hours

School satisfaction survey

Section 3: Seeking Input for Decision-Making

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Practices Rating Scale
Number
9. Rate the LEA’s progress in building the capacity of and supporting principals and staff to 4
effectively engage families in advisory groups and with decision-making.
10. Rate the LEA’s progress in building the capacity of and supporting family members to 3

effectively engage in advisory groups and decision-making.

11. Rate the LEA’s progress in providing all families with opportunities to provide input on
policies and programs, and implementing strategies to reach and seek input from any 3
underrepresented groups in the school community.

12. Rate the LEA’s progress in providing opportunities to have families, teachers, principals,
and district administrators work together to plan, design, implement and evaluate family 3
engagement activities at school and district levels.

Seeking Input for Decision-Making Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Seeking Input for Decision-Making.

Through electronic surveys and feedback forms, parental input is gathered and used to inform activities and
decisions. The information from parents went directly to Teachers Council and the Budget Advisory Group for
inclusion in the budgeting process.

Weekly newsletters on topics of importance for parents, such as child development, conflict resolution, culturally
responsive teaching, and more are sent to parents from the classroom teachers as well as the Director of Education.
Input from these activities informed the LCAP drafting process.

Parents of Unduplicated Students: Full scholarships in our After School Program were, and will continue to be,
offered to students with a financial need.

Focus group meetings with parents/caregivers of underrepresented families

Parent education events

Parent meetings
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Providing interpreter and childcare during parent meetings

Hallway and informal conversations

Relying on After School Program staff to connect with parents who aren't typically seen during the school day
Weekly administrative office hours

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Seeking Input for Decision-Making.

Continue with elements above.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Seeking Input for
Decision-Making.

Parents of Unduplicated Students: Full scholarships in our After School Program were, and will continue to be,
offered to students with a financial need.

Focus group meetings with parents/caregivers of underrepresented families

Parent education events

Parent meetings

Providing interpreter and childcare during parent meetings

Hallway and informal conversations

Relying on After School Program staff to connect with parents who aren't typically seen during the school day
Weekly administrative office hours

School Climate (LCFF Priority 6)
Introduction

The initial design of the Local Control Funding Formula recognized the critical role that positive school conditions and
climate play in advancing student performance and equity. This recognition is grounded in a research base
demonstrating that a positive school climate directly impacts indicators of success such as increased teacher retention,
lower dropout rates, decreased incidences of violence, and higher student achievement.

In order to support comprehensive planning, LEAs need access to current data. The measurement of school climate
provides LEAs with critical data that can be used to track progress in school climate for purposes of continuous
improvement, and the ability to identify needs and implement changes to address local needs.

Introduction
LEAs are required, at a minimum, to annually administer a local climate survey. The survey must:

» Capture a valid measure of student perceptions of school safety and connectedness in at least one grade within
each grade span the LEA serves (e.g. TK-5, 6-8, 9-12); and

* Ataminimum, report disaggregated data by student groups identified in California Education Code 52052, when
such data is available as part of the local school climate survey.

Based on the analysis of local data, including the local climate survey data, LEAs are to respond to the following three

prompts. Each prompt response is limited to 3,000 characters. An LEA may provide hyperlink(s) to other documents as
necessary within each prompt:
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Prompt 1 (DATA): Describe the local climate survey data, including available data disaggregated by student groups.
LEAs using surveys that provide an overall score, such as the California Healthy Kids Survey, are encouraged to report
the overall score for all students as well as available student group scores. Responses may also include an analysis of
a subset of specific items on a local survey and additional data collection tools that are particularly relevant to school
conditions and climate.

In May of 2025, our fifth and sixth grade students were given the opportunity to complete a local climate survey to
capture student perceptions of school safety and community/connectedness. The survey was completed by 27
students, 16 fifth graders and 11 sixth graders. The results were analyzed by the Director of Education and teaching
staff, including comparisons to responses from the most recent local climate survey conducted in June 2024.

Areas of strength:

2025: Students were asked questions about gender, race, and body image. This year, 7% said they have been
teased about their gender, 14% said they had been teased about their race or ethnicity, and 28% said they had been
teased about what their body looks like.

2024: Students were asked questions about gender, race, and body image. While 6% said they have been teased
about their gender, 20% said they had been teased about their race or ethnicity, and 37% said they had been teased
about what their body looks like.

2025: 85% of the students say that teachers and other grown-ups make it clear that bullying is not allowed most or all
of the time.

2025: 85% of students feel teachers treat students fairly most or all of the time.
2024: 83% of students feel teachers treat students fairly most or all of the time, compared to 86% in 2022.

2025: 88% of students say that teachers and other grownups believe they can do a good job, most or all of the time.
2024: 80% of students say that teachers and other grownups believe they can do a good job, most or all of the time,
compared to 87% in 2022.

100% of students say that teachers and other grown-ups want students to do their best, most or all of the time.
88% of students say that teachers and other grown-ups want students to do their best, most or all of the time,
compared to 95% in 2022.

Areas of challenge:
Students in 5th and 6th grades indicate they might like to have more say in deciding class activities, telling teachers
what they’d like to learn about, and helping to make rules.

In 2025, 14% of students feel they don’t get any chance to help decide class activities.
In the 2024 survey, 14% feel they don’t get any chance to help decide class activities, compared to 12% in 2022.

67% of students feel like they are a part of Santa Barbara Charter School, most or all of the time
86% of students feel like they are a part of Santa Barbara Charter School, most or all of the time, which was the
same result as in 2022.

85% of students feel that teachers and other grownups care about them, most or all of the time,

94% of students feel that teachers and other grownups care about them, most or all of the time, compared to 89% in
2022.
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Prompt 2 (MEANING): Describe key learnings, including identified needs and areas of strength determined through the
analysis of data described in Prompt 1, including the available data disaggregated by student group.

MEANING:

Teachers at SBCS have worked systematically this year to reduce incidents of racist and biased language. The data
on students who self-report being teased about their body size, race, or gender have diminished, which is a great
indicator that the work of the teachers and families is making an impact on student behavior. Fifth and sixth grade
students report that teachers and other grown-ups make it clear that bullying is not allowed.

There are strong and significant relationships with teachers and other grownups at SBCS, as students feel seen,
heard, and known. Students see that teachers set high expectations for students and also support them in doing
their best. These numbers remain strong year-to-year, even despite a slight decrease in some related areas.

Regarding the areas of challenge, student involvement in decision making and choice has generally improved, but
remains an area in which we are committed to continuous improvement. Over the past three years, we also have
initiated and continually increased a system-wide focus on diversity, equity, and inclusion — including a particular
focus on race and gender — and survey results reinforce the benefits of these efforts.

Prompt 3 (USE): Describe any changes to existing plans, policies, or procedures that the LEA determines necessary
in order to address areas of need identified through the analysis of local data and the identification of key learnings.
Include any revisions, decisions, or actions the LEA has, or will, implement for continuous improvement purposes.

USE:

The primary focus on addressing areas of challenge will remain improving the school climate in terms of race and
gender. The professional staff will keep building on the previous years of work with outside consultants aimed at
better understanding individual and systemwide capacities in diversity, equity, and inclusion (including multicultural
competency). Staff efforts to investigate strategies to confront racism and gender issues have been, and will
continue to be expanded to include student education and discussion. Unit plans on the topics of: Ally, Advocate and
Bystander continue, as does professional development work with a consultant. Parent education also will continue to
be offered, based on the Diversity, Equity, and Inclusion Alliance Strategic Plan.

Access to a Broad Course of Study (LCFF Priority 7)

LEAs provide a narrative summary of the extent to which all students have access to and are enrolled in a broad course
of study by addressing, at a minimum, the following four prompts:

1. Briefly identify the locally selected measures or tools that the LEA is using to track the extent to which all students
have access to, and are enrolled in, a broad course of study, based on grade spans, unduplicated student groups,
and individuals with exceptional needs served. (response limited to 1,500 characters)

Local measure or tool:

The primary tool for ensuring equity in the classroom-based program is the Master Schedule. The Master Schedule
is used to ensure that students with needs that cannot always be met within the general classroom environment
receive a full course of study across the curriculum. To the greatest extent possible, “pull-out” or other support
services are coordinated so that there is a curricular connection to the instruction missed in the general classroom
(ELA, math, science, etc.). In addition, the Master Schedule is used to ensure that students don’t “preferentially” or
inadvertently miss classroom instruction weighted toward any single content area (including PE, art, or music).
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2. Using the locally selected measures or tools, summarize the extent to which all students have access to, and are
enrolled in, a broad course of study. The summary should identify any differences across school sites and student
groups in access to, and enrollment in, a broad course of study, and may describe progress over time in the extent
to which all students have access to, and are enrolled in, a broad course of study. (response limited to 1,500
characters)

Summarize extent of broad course of study

To ensure appropriate, effective, CCSS-based curriculum, Teachers Council regularly focuses on curriculum design
and delivery across the grades. Math and ELA have been a primary focus since the implementation of CCSS, and
our staff has focused intensively on science since 2016/17. Teachers Council also has examined the scope and
sequence of these subject areas across grades TK-8, with an emphasis on project-based opportunities and the
convergence of content area concepts and skills.

In the HomeBased Partnership, parents and teachers meet to oversee a student’s individual broad course of study,
as those are set and implemented individually, with coordination between the teacher and parent.

3. Given the results of the tool or locally selected measures, identify the barriers preventing the LEA from providing
access to a broad course of study for all students. (response limited to 1,500 characters)

Identify barriers

The main barriers to balancing the delivery of special needs services and access to a full course of study comes in
reconciling the Master Schedule with the availability and schedule of specialists (school psychologist, counseling
professional, speech therapist, occupational therapist and RTI specialists). Space also can be a barrier for in-person
services, particularly for services that require a confidential setting.

4. In response to the results of the tool or locally selected measures, what revisions, decisions, or new actions will the
LEA implement, or has the LEA implemented, to ensure access to a broad course of study for all students? (response
limited to 1,500 characters)

Revisions, decisions, or new actions:
Maintain equity when planning the master schedule in the upcoming school year.
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